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It is good to 
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INTRODUCTION 

 

The following system assessment feedback report was developed for Valley View School District 365U by the System 

Assessment External Review Team of the Consortium for Educational Change (CEC).    

 

Using the best practice criteria of a correlation between the Characteristics of Professional Learning Communities 

(PLCs) and the Baldrige Performance Excellence Education Criteria as lenses, the External Review Team reviewed 

information provided by District 365U and interviewed administrators, faculty, staff, students and parents/community in 

order to identify strengths and opportunities for system-wide District improvement. 

 

This feedback report was developed through reflecting upon the indicators described in the next few pages.  It is a 

response to written information provided by the District as well as from information gathered from interviews.  It is not 

intended to represent the perspective of all school administrators, faculty, staff, students, and parents.   

 

Nor is this feedback report an “evaluation” of Valley View School District 365U in terms of rating the District as 

successful or unsuccessful.  Instead, it is a “critical friends” report that describes where the District is right now on a 

continuous improvement journey; a journey that will never end.  The intent of this report is to describe strengths that the 

District can celebrate and opportunities where it can take next steps to become even better as a system.  

 

This report’s accuracy is dependent on the quality and comprehensiveness of the information presented to the External 

Review Team by the District’s System Assessment planning Team and those interviewed. 

 

 
The Professional Learning Community (PLC) criteria are listed below:  
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PLC CONTINUOUS IMPROVEMENT FRAMEWORK:  FIRST BIG IDEA - FOCUS ON LEARNING 
 

 

Focus on Learning:  We acknowledge that our fundamental collective purpose is to help all students achieve high levels of learning and therefore we 

are willing to examine all of our practices in light of their impact on learning. 

A Guaranteed and Viable Curriculum 
A. Establishing the Curriculum:  We articulate student learning outcomes across all classrooms to build shared knowledge regarding state standards, district curriculum guides, trends in student 

achievement and outcomes for the next course or grade in all subject areas. 

B. Executing the Curriculum:  We ensure that each teacher give priority to the identified learning outcomes in every unit of instruction to guarantee that each student has equal access to instruction 

that addresses those learning outcomes in all classrooms for the grade level or course.    

C. Clarifying and Communicating the Curriculum:  We ensure that every teacher is able to assist all students and their families in knowing the essential learning outcomes so they can assist in 

monitoring performance in relationship to those outcomes. 

Formative and Summative System of Assessments 
D. Defining the Assessment System:  We ensure there is alignment and balance between common, formative assessment data to guide instruction and learning and common, summative assessment 

data to reflect on teaching, programs, interventions and periodic student progress reporting in all subject areas. 

E. Assessing What Each Student Knows and Needs to Learn Next:  We ensure each teacher monitors the learning of all students, aligns the learning to outcomes per unit, and identifies what each 

student knows, is able to do and needs to learn next.   

F. Providing Frequent and Timely Descriptive Assessment Feedback:  We ensure there is frequent and timely feedback regarding the performance of our students on classroom, team, school, district, 

and state assessments.  We demonstrate that we use formative and summative assessment data differently and for appropriately different purposes. 

G. Using Assessment Data and Information to Drive Instruction:  We expect teachers to use assessment data, aligned to student learning outcomes per unit, to determine how instruction should be 

modified, adjusted or changed in order to effectively respond to individual student and group learning needs.   

H. Using Assessment Data and Information to Recognize Growth and Achievement.  We regularly recognize and celebrate individual and collective student growth, mastery and success aligned to 

appropriate unit-based learning outcomes. 

Instruction:  Differentiation, Interventions and Enrichments 
I. Differentiating Instruction:  We expect instructional activities are engaging and differentiated to meet individual and small group needs for a minimum of 80% of the students within the classroom.  

We expect classroom differentiation to include models of co-teaching, cross grade instruction, push-in instruction, flexible grouping, etc. 

J. Aligning Interventions:  We ensure a system of interventions that guarantees each student will receive additional time and support for learning if he/she has not demonstrated mastery of grade level 

or course unit-based learning outcomes. Such an intervention system must be school-wide and engage a team of support specialists who assist classroom teachers in improving mastery of each grade 

level or course’s unit-based learning outcomes. 

K. Aligning Enrichments:  We ensure teachers extend and enrich the learning of students who have already mastered common learning targets so every student is appropriately challenged.   Such an 

enrichment system must be school-wide and engage a team of support specialists who assist classroom teachers in improving mastery of content beyond each grade level or course’s unit-based 

learning outcome expectations. 

Ensuring a Focus on Learning 
L. Organizing and Allocating Resources:  We organize and allocate resources of people, time and money with a focus on learning as opposed to a focus on teaching. 

M. Providing Training and Support:  We provide sufficient training and follow-up support to guarantee the implementation of alignment of assessments and instruction within a standards-driven 

curriculum.  

N. Providing Conditions for an Optimal Learning Environment:  We expect all learning environments to be safe, respectful and engaging while supporting a climate of high expectations for social 

emotional learning.   We utilize student satisfaction data as one type of evidence source to assess and improve learning conditions.  

O. Judging Quality Work:  We expect all teachers to establish the criteria or standards by which they will determine that student work is of an organizationally prescribed level of quality and practice 

applying those criteria until they can do so consistently.   

P. Examining Learning Practices:  We provide opportunities for teachers to examine homework, grading, report cards, etc. to ensure organization-wide clarity and common expectations regarding 

judgments of student performance.   We provide consistency in these areas across all classrooms, teams and all other organizational levels. 
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PLC CONTINUOUS IMPROVEMENT FRAMEWORK:  SECOND BIG IDEA - FOCUS ON COLLABORATION 

 

 
 
 

Focus on Collaboration:  We are committed to working together to achieve our collective purpose of learning for all students.  We cultivate a 

collaborative culture through the development of high performing teams.   

Building Shared Knowledge and Leadership:  Mission, Vision, Values, Goals and Strategies  

A. Clarifying the “Big Picture”:  We develop and deploy mission, vision, values (collective commitments), long-range goals and high-level strategies to establish clear direction.  Everyone has a clear 

understanding of where we are and where we want to be.  

B. Communicating the “Big Picture”:  We set clear direction by communicating a “Big Picture” so everyone sees how current and new initiatives connect to that direction and how those initiatives 

align with district and school direction.  Everyone understands how his/her work contributes to the “Big Picture”.   

C. Reinforcing the “Big Picture”:  We expect that common behaviors and actions of all staff support the vision, mission, values, goals and strategies of the organization at all levels.   Everyone is 

accountable for aligning their behaviors and actions to our mission, vision, values and goals. 

D. Living the “Big Picture”:  We carry out strategies through action plans that describe the steps to be taken toward the attainment of goals.   The improvement planning process serves as the 

centerpiece for examining how the organization performs.  Everyone demonstrates through their actions a commitment to the improvement planning process. 

Making Appropriate Decisions Through High Performing, Collaborative Teams 

E. Setting Expectations for Team Function:  We expect work to be done through collaborative teams in which members work together interdependently to achieve common goals.   We have 

appropriate structures and processes to efficiently organize our time as a team.  We have appropriate structures and processes to promote shared and distributed leadership.  

F. Providing Time & Purpose for Teams to Meet:  We provide time during the contractual day and school year for teams to meet.  Team meeting time focuses on improving student learning.  Team 

meetings are effective and efficient.  

G. Providing a Safe Data Culture for Effective Team Function:  We create a safe environment to report and compare data so as to learn from one another and share effective practices. 

H. Making Teams Accountable:  We expect teams to be accountable for the decisions they make and the results they achieve.  We expect each team to understand its charge and expectations and take 

responsibility for its actions leading to improvement results.  We expect all members of the team assume equal responsibility for the learning progress of every student within the team. 

I. Implementing a High Performance Culture:  We promote a culture/teaching environment of personal growth and high performance. We understand the importance of high morale and professional 

relationships.  We expect team time to be used to engage in collective inquiry on questions specifically linked to gains in student achievement. We expect team time to be used to engage in 

professional growth, sharing and learning. 

Fostering Strong Partnerships 

J. Fostering Collaborative Internal Staff Partnerships:  We foster collaborative staff partnerships between and across all organizational levels to ensure decisions are made in the best interests of 

students.   We recognize the importance of acting on staff satisfaction data to improve working conditions.   

K. Fostering Collaborative External Family Partnerships:  We foster collaborative partnerships with parents (families) to engage them in decisions about the progress of district, school and student 

goal attainment.   We recognize the importance of acting on parent (family) satisfaction data to improve home-school relationships in order to improve student learning.  

L. Fostering Collaborative External Community Partnerships:  We foster collaborative partnerships with the community to engage them in decisions about the progress of district, school and student 

goal attainment.   

Ensuring a Focus on Collaboration 
M. Organizing and Allocating Resources:  We organize and allocate resources of people, time and money with a focus on collaboration. 

N. Providing Job-Embedded Training:  We ensure professional development and training is job-embedded and ongoing. 

O. Providing Conditions for an Optimal Work Environment:  We expect all work environments to be safe, respectful, and engaging in order to support a climate of high expectations for student 

learning.   We expect collaboration, commitment and accountability through the actions and behaviors of all for improving our organization and its results.  

P. Providing Meaningful, Aligned Evaluation Systems:  We enforce system-wide job expectations and provide meaningful evaluation systems.  
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                           PLC CONTINUOUS IMPROVEMENT FRAMEWORK:  THIRD BIG IDEA - FOCUS ON RESULTS 
 

 

Adapted from Aligning Districts As PLCs, Van Clay, Soldwedel and Many: Solution-Tree, 2011 

 

Focus on Results:  We assess our effectiveness on the basis of results rather than intentions.   Individuals, teams, schools and districts seek relevant data 

and information and use that information to promote continuous improvement. 

Data Transparency and Efficacy 

A.  SMART Goals:  District, school, team and individual staff goals are specific, measurable, attainable, results-oriented and timely (SMART).  They address gaps identified through key data sources 

that focus improvement efforts.  

B. Measuring What Matters Most:  We align key data indicators, measures and targets throughout the organization — district to school to grade level team/department to individual --- to establish 

effective ways to monitor and report progress.  

C. Aligning Administrator Performance Evaluation:  Administrative performance goals align with the organization’s improvement plans.  Administrative goals address improving student learning 

results. 

D. Aligning Teacher Performance Evaluation:  Teacher performance goals align with district, school and/or team improvement plans.   Teacher/ team goals address improving student learning 

results. 

E. Aligning Student Performance Evaluation:  Student performance goals align with unit-based learning outcomes and other assessment data and information.   Individual student goals address 

improving individual student learning results.  

Creating a Results Orientation 

F. Using Data Effectively:  We expect all staff to use assessment data to:  a) identify students who need additional time and support for learning; b) discover strengths and weaknesses in their own job 

performance; c) measure and report progress toward goals, and d) define action plans.   

G. Reporting and Acting on Satisfaction Data:  We collect, analyze, prioritize and act upon student, parent, and staff satisfaction data at all levels of the organization to be certain they are addressing 

the needs and requirements of our stakeholders.  

H. Monitoring and Reporting Progress to Ensure Accountability:  We view, monitor, and report progress to all stakeholders on a regular basis to identify what to celebrate and what to focus on next 

in terms of improvement.  

I. Promoting Student Responsibility for Their Own Learning:  We expect staff to assist students in taking responsibility for their own learning by collecting data in order to monitor and track their 

performance and comparing their performance to high expectations and performance results of others. 

 A Data-Based Picture of Results 

J. Closing Achievement Gaps:  We have data-based evidence to show our results have narrowed or closed achievement gaps between groups of students.    We know and are communicating our 

strengths.  We know and are communicating our opportunities for improvement.  

K. Examining Trend Data:  We have data-based evidence to show our results are improving compared to the past.  Our achievement results include measures of both attainment and growth.  We 

know and are communicating our strengths.  We know and are communicating our opportunities for improvement.   

L. Examining Cohort Data:  We have data-based evidence to show our student cohort achievement results are improving from grade to grade. Our achievement results include measures of both 

attainment and growth.    We know and are communicating our strengths.  We know and are communicating our opportunities for improvement. 

M. Examining Comparative Data:  We have data-based evidence to show our achievement results are improving compared to others (state and other benchmark districts).    We know and are 

communicating our strengths.  We know and are communicating our opportunities for improvement. 

Ensuring a Focus on Results 

N. Organizing and Allocating Resources:  We organize and allocate our resources of people, time and money with a focus on results.  

O. Providing Job-embedded Training:  We ensure professional development and training around data and results is job-embedded and ongoing.  

P. Managing Data:  We examine policies and processes related to data collection, management and analysis to be certain they are effective and efficient.  Data are easily accessible and user-friendly 

in their formats.  Staff satisfaction with the quality and timeliness of available data is high.   

Q. Providing Meaningful Data-based Evaluation Systems:  We ensure the aligned evaluation system includes data-based evidence of results.   
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SYSTEM ASSESSMENT SUMMARY OF ACTIVITIES: 

 

Both the District and the External Review Team reviewed the Professional Learning Communities (PLCs) effective 

practices criteria, listed above, and identified areas of strengths and opportunities for improvement. This report provides 

a comparison of those results and identifies any gaps between where the District sees itself and where the External 

Review Team sees the District. 

 

The External Review Team examined District-submitted information and data prior to the site visit.  They developed a 

list of questions to explore as part of the site visit.  The External Review Team interviewed representatives of all 

stakeholder groups.  The schedule was established by district leaders.   Representatives interviewed were sought to 

reflect the demographics of the District.  Approximately 1100+ stakeholders were interviewed. 

 

On the first day the External Review Team interviewed: 
 Board of Education leaders 

 Parent Organization leaders  

 Union leaders 
 The Administrative Senior Leaders, including the Superintendent  
 Human Resources representatives 
 Technology representatives 

 Student Services representatives 

 Professional Development 
 Community Development 
 Data and Assessment 
 Finance representatives 
 Facilities representatives 
 Curriculum & Instruction representatives PK-5 and 6-12 
 Principals 
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On the second and third days at each District school, the Team interviewed: 
 Teachers 

 Students 

 Parents 

 

The team visited early childhood, twelve elementary schools, five middle schools, two high schools and the STEP 

program. 

 

Also on the third day, the External Review Team organized the evidence it had collected from documents and 

interviews and crafted a preliminary set of findings that it presented as an Oral Report.  The Oral Report was to give the 

District a preview of overall strengths and opportunities for improvement aligned to the framework and criteria.  The 

External Review Team Lead will come back to the District on April 28 to debrief the Report with District leaders. 

 

The Consortium for Educational Change is available to assist the District in any way it chooses to follow up with 

suggested next steps. 

 

The External Team consisted of thirty-three members from nine districts and staff from the Consortium for Educational 

Change.  Districts included:  Glen Ellyn District 89, Western Springs District 101, Downers Grove District 58, 

LaGrange District 105, Maercker District 60, Lemont District 113A, Rockford District 205, Joliet District 86 and 

Thornton High School District 205. 

 

The following chart lists team members: 

Valley View District 365U System Assessment Team 
 

Member Organization Email 

Perry Soldwedel Team Leader  
Consortium for Educational Change 

perry.soldwedel@cecillinois.org   

Ankhe Bradley Assistant Superintendent for Curriculum and 
Instruction 
Joliet District 86 

ankhe.mcdonald@icloud.com 
 
 

Laura Broadnax 5-8 Instructional Integration Specialist lbroadnax@d101.org 

mailto:Perry.soldwedel@cecillinois.org
mailto:ankhe.mcdonald@icloud.com
mailto:lbroadnax@d101.org
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Western Springs District 101  

David Bruno Elementary Principal 
Glen Ellyn 89 

dbruno@ccsd89.org  
 

Ashley Burger K-5 Instructional Integration Specialist 
Western Springs District 101 

aburger@d101.org 

Tanisha Cannon Assistant Superintendent for Student Services       
Joliet District 86 

Tcannon@joliet86.org 
 

Bill Christian High School Math Teacher 
Thornton High School District 205 

christian.william@district205.net 

Chris Clavenna Assistant Principal 
Downers Grove District 58 

cclavenna@dg58.org 

Gerald Doughty  High School Library Media Specialist 
Thornton High School District 205 

Doughty.Gerald@district205.net  

Amy Edgerton  High School Social Studies, AVID 
Thornton High School District 205 

Edgerton.Amy@district205.net  

Kathy Felt Senior Consultant 
Consortium for Educational Change 

kathy.felt@cecillinois.org 

 

Megan Flaherty IMC Director 
Maercker District 60 

mflaherty@maercker.org 

Kimberly Folkening 2nd Grade Teacher 
LaGrange District 105 

kfolkening@d105.net  

Mary Gricus Assistant Superintendent 
Lemont Bromberek District 113 A 

mgricus@sd113A.org  

Megan Hansen 4th Grade Teacher 
LaGrange District 105 

Mehansen@d105.net  

Sarah Lai 3rd Grade Teacher 
Rockford District 205 

Sarah.lai@rps205.com 

Monique Lejman ELL Teacher 
LaGrange District 105 

mlejman@d105.net  

Jalanii Lewis  High School Library Media Specialist/ ELA 
Thornton High School District 205 

Lewis.Jalanii@district205.net  

Colleen Melie Senior Consultant 
Consortium for Educational Change 

colleen.melie@gmail.com 
 

Kathleen Metro  High School Math Coach, Mentor, Coordinator 
Thornton High School District 205 

Metro.Katherine@district205.net  

mailto:dbruno@ccsd89.org
mailto:aburger@d101.org
mailto:Tcannon@joliet86.org
mailto:christian.william@district205.net
mailto:cclavenna@dg58.org
mailto:Doughty.Gerald@district205.net
mailto:Edgerton.Amy@district205.net
mailto:mflaherty@maercker.org
mailto:kfolkening@d105.net
mailto:mgricus@sd113A.org
mailto:Mehansen@d105.net
mailto:Sarah.lai@rps205.com
mailto:mlejman@d105.net
mailto:Lewis.Jalanii@district205.net
mailto:Metro.Katherine@district205.net
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Colleen McNaughton Reading Specialist 
Lemont-Bromberek School District 113A 

cmcnaughton@sd113a.org  

Katie Meersman 2nd Grade Teacher 
Rockford District 205 

Katie.meersman@rps205.com  

Julie Moser Elementary Principal 
Maercker District 60 

jmoser@maercker.org 
 

Mark Moskowitz Senior Consultant 
Consortium for Educational Change 

mark.moskowitz@cecillinois.org  
 

Johanna Ogrodnik 6th Grade Teacher 
Maercker District 60 

jogrodnik@maercker.org 

Natalie Radke 8th Grade Math Teacher 
Maercker District 60 

nradke@maercker.org 

James Robinette Bilingual School Principal 
Rockford District 205 

James.robinette@rps205.com  

Michael Rouse High School Math Teacher 
Thornton High School District 205 

rouse.michael@district205.net 

Dawn Sanchez Instructional Assistant 
Maercker District 60 

dsanchez@maercker.org 

Christine Smith Elementary Principal 
Rockford District 205 

Christine.smith@rps205.com  

Adam Ubben Assistant Principal 
Downers Grove District 58 

aubben@dg58.org 

Kristina Uddenberg 1st Grade Teacher 
Glen Ellyn District 89 

kuddenberg@ccsd89.org 
 

Elizabeth Webb Elementary Principal 
LaGrange District 105 

ewebb@d105.net  

mailto:cmcnaughton@sd113a.org
mailto:Katie.meersman@rps205.com
mailto:jmoser@maercker.org
mailto:mark.moskowitz@cecillinois.org
mailto:jogrodnik@maercker.org
mailto:nradke@maercker.org
mailto:James.robinette@rps205.com
mailto:rouse.michael@district205.net
mailto:dsanchez@maercker.org
mailto:Christine.smith@rps205.com
mailto:aubben@dg58.org
mailto:kuddenberg@ccsd89.org
mailto:ewebb@d105.net
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SUMMARY OF OVERALL STRENGTHS 

Among all of the strengths within each category and for all core values, the assessment 

team finds these strengths to be highest in priority.  It is hoped that recognizing and 

celebrating these strengths will showcase past investment of resources in improving 

performance results. 
 

Focus on Learning Strengths: 

 
 Valley View is a large school district that celebrates its diversity.  It is one of Will 

County’s largest employers with more than 2000 full time employees and serves a 
student population of approximately 18,000 students. 
 

 Elementary curriculum is designing both essential learning outcomes with aligned 
common assessments in the areas of mathematics, reading and writing.  Science is 
on the horizon.  There are pacing guides assigned to reporting periods to assist 
teachers with consistency of common district-wide curriculum.  Grades 2-5 have a 
gifted and talented program available. (Students travel from their home school to 
one of two locations.) 

 

 Secondary curriculum has designed and is implementing essential course learning 
outcomes with aligned common assessments in most all subject areas to unit 
plans.  There is vertical alignment of curriculum 6-12 in core content areas.  There 
are honors courses and AP courses at the high school for talented high achieving 
learners.  Parents have access to Edline to monitor student progress and grades.  

 

 Strong bilingual program/services are offered to meet the needs of a continuously 
growing second language student population.  Strong special education 
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programs/services are offered to meet the need of a continuously growing IEP 
student population.  The STEP program continues to support high needs students 
after graduation to age 22. 

 

 The district has a retake and credit recovery process to ensure students continue 
to be responsible for mastery of grade level outcomes. 

 

 The district has committed to a talented central office and building support team to 
provide support for teaching and learning.  The district has established teacher-
leader positions:  Grade level reps/Department chairs, literacy leaders, co-teaching, 
reflective coaches, future instructional coaches and others.  The district values 
having leader positions in the buildings to provide daily and weekly support.  

 

 There is a reported shift in focus to being student-centered and believing in 
continuous improvement especially the last four years.  The district’s mission and 
vision are aligned to ensure people, time and money resources support that vision. 

 

 Visible Learning, as an instructional approach to teaching and learning, is a high 
impact strategy.  It aligns also with the way teachers are evaluated using the 
Danielson Framework for Teaching.  The district’s new PD offering of Common 
Assessment 2.0 is an instructional approach to a standards-based classroom that 
offers teachers practice and immediate ideas in aligning assessments to 
curriculum to drive instructional decisions.  The district believes staff development 
is the lifeblood of the district for continued learning. 

 

 The district is rolling out, at the middle and high schools, 1 to 1+ technology 
initiative heavily developed around the TPaCK model.  
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 Students and parents interviewed view schools as safe and secure places to learn.   
The district is working hard to provide safe, secure, inviting, nurturing places for 
students to learn. 

 

 Students and parents interviewed indicate that students enjoy school and their 
teachers. 

 

 Parents interviewed believe teachers are always willing to help students and to 
respond to their needs.  Teachers provide two-way opportunities for families to get 
feedback they pursue. 

 

  

Focus on Collaboration Strengths: 
 
 The district is transitioning from a system of schools to a school system-  ensuring 

it makes no difference which school you attend or which teacher you have.  They 
are working to ensure consistency, equity, and guarantees across all schools and 
classrooms. 
 

 Past governance focused on local school autonomy.  Current governance is trying 
to put a support system in place to demonstrate quality everywhere with a 
systematic approach to what the district holds critical and allow each site to use 
their creativity and uniqueness to develop an approach as to how the “what” will be 
implemented.   

 

 There is a good collaborative labor-management relationship:  Board, Union and 
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Management are trying hard to listen to one another and move forward together.  
There is a respectful, professional relationship among those three key anchors.  

  
 The district Strategic Plan has recently been updated to include clarity of mission, 

vision, core values, goals and key priority strategies.  A scorecard data system 
aligned to the plan is designed to progress monitor and report. 

 

 The district is fortunate to have a talented, dedicated, loyal staff who feel the 
direction the district is headed is the right direction.  Most all staff members want 
to do whatever they can to help students succeed. 

 

 There is community pride and commitment.  There are community forums and 
other ways to seek feedback and share information. 

 

 There is a “No excuses” leadership attitude and commitment. 
 

 There is commitment to professional learning communities to use teams and 
committees to collaborate and work together to accomplish more faster.  The 
district believes in the importance of student voice, teacher voice and other 
stakeholder voice to support decision making.  There are many structures and 
committees in place for that to occur. 

 

 Some grade level teams feel they are getting stronger with high trust and 
collaboration.   
 

 The district has addressed the new requirements for PERA and student growth tied 
to performance working with the union and management to design and prepare for 
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the implementation of a new evaluation process.  That process is ready to roll out 
for the 2016-2017 school year. 

 

 

Focus on Results Strengths: 
 

 Students, teachers, teams, schools and district leaders are beginning to use data to 
drive important decisions.  The district is transitioning from subjective, anecdotal 
rhetoric to objective, data-driven, evidence of growth and success. 

 

 The district is benchmarking results with other districts to compare. 
 

 The district has made a commitment to the use of technology to improve learning 
and teaching.    

 

 The district is moving to a data warehouse to make data more accessible, timely, 
formatted and ready for analysis. 
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SUMMARY OF OVERALL OPPORTUNITIES 

Among all of the opportunities for improvement within each category and for 

all core values, the assessment team finds these opportunities to be highest 

in priority.  It is hoped that addressing these opportunities will yield a high 

future return on investment of resources in improving performance 

results. 
 

Focus on Learning Opportunities for Improvement: 

 
 While standards have been unpacked, many students (especially K-5) and most 

parents are not familiar with essential learning outcomes.  There is a lack of student 
and parent ability to know: 1) what students are to know and be able to do for each 
unit of instruction, 2) how each student is doing related to those expectations, 3) 
how to set goals to work on what each student still needs to know, and 4) how to 
progress monitor and report their growth and achievement. 
 

 There is a lack of meaningful professional development for teachers to:  1) 
understand what a standards-based classroom looks like, feels like and sounds 
like, 2) know the expectations for collaborative PLC time, and 3) use assessment 
data to provide differentiated instruction, interventions and enrichments. 

 

 Teachers report current PD time and PLC time does not always meet their needs.  
Both lack clarity of expectations and trust that teachers will use the time wisely 
within the expectations to enhance teaching and learning.  Some teachers did 
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report that not everyone on a team is on board and some are obstructing and make 
change difficult.  They are hoping leaders will address those who are obstructing. 

  

 There is a lack of a dependable, accurate, and reliable, common assessments 
aligned to curriculum outcomes to provide the data and information necessary to 
drive instruction.   There is not a descriptive feedback system to report academic 
and behavior progress to students and parents to engage them in the learning 
process. 

 

 The Response to Intervention system is not fully functioning.  Staff are still using 
this system for more pull- out instruction rather than push-in/co-teaching 
opportunities.  Expectations for this system are unclear for students, parents and 
even staff.  There are many students without IEPs who are struggling and getting 
further and further behind.  

 

 The enhancement period at the middle schools restricts students from choice 
electives.  Requirements change often. Students feel punished and not included 
when they miss out on elective choices. 

 

 The special education student population, low-income student population, and the 
bilingual student population is increasing.  Achievement gaps that need to close 
exist in all three areas.   

 

 There is a very short school day in a time where there is so much to learn and 
teach.  Elementary schedules do not allow for time outside core subjects to ensure 
additional time and support for students who are struggling or need more rigor.  
Schedules do not afford sufficient time for collaboration among grade 
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levels/departments with special support personnel. 
 

 Parents and students interviewed do not understand the 90/10 policy. 
 
 

Focus on Collaboration Opportunities for Improvement: 
 

 There is not a clear BIG PICTURE direction; stakeholders feel it keeps changing.  It 
is there one minute, gone the next, and resurfaces sometimes in a new way.  There 
is a lack of focus and prioritizing.  Many staff do not see how their work aligns with 
the district’s strategic plan.  Those on building leadership teams have more 
information and seem to be more engaged.  The behavior of staff does not support 
the Big Picture.  It is not clear to what degree staff in the buildings understand, have 
buy in, and/or participate in carrying out the strategies found in the strategic plan.  
They appear to have little knowledge about the strategic plan. 
 

 Staff report there are too many initiatives all at one time with little time, support, and 
follow-through to make any one initiative implemented with quality.   Staff 
expressed, “Feeling like water coming out of a fire hose.”  (especially at the 
elementary levels as teachers teach multiple content areas vs. the secondary level 
where they usually teach one content area).   The “what” and “why” of initiatives 
needs to be communicated.  There is little connection among initiatives.   

 

 Staff morale is low - overwhelmed like most districts with unfunded mandates, high 
stress on both students and staff, and pressures of testing and accountability.  
Morale, however is trending in a more positive direction in some schools.  
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 There is insufficient time for teacher collaboration. 
 

 There have been major changes in leadership at the building level from 2011 
forward.  While, there are professional development and networking opportunities 
for administrators, there is not a formal principal support system for induction, 
mentoring and coaching. Principals and assistant principals are a major conduit 
between the district and classrooms and expressed being left out of the loop or 
unclear on what to do or how to support PLCs in some cases. 

 

 There are no formal measures to assess the effectiveness and efficiencies of teams 
at all levels.  The district does not monitor or report team effectiveness in a 
systematic way.  Assessments and criteria have not been developed.  Little formal 
training has been provided on PLC’s. 

 

 While there is great respect for talented, well-intentioned central office leaders, 
building personnel feel central office is not a service agency to support what they 
need to do the job well, but rather deciding what they need and rolling it out at a 
pace and in a way that is making the job confusing and not productive.  

 

 The district is challenged to ensure parent and community engagement.  Family 
engagement is challenging at both the middle and high school levels.  Parent 
organizations operate independently of the school district.  The district has no way 
of monitoring the effectiveness of parent organizations.  Unofficial parent 
communication groups have emerged on social media. 

 

 There are no clear parent expectations.  Many parents expressed they do not know  
what the district expects from them as partners in their child’s learning. 
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 There is a negative public image.  There are unfair comparisons with districts not 
similar in size and demographics. 
 

 

 

Focus on Results Opportunities for Improvement: 
 

 There is not a systematic goal setting process at all levels:  student, teacher, other 
staff, leaders, teams, schools and the district.  Department goals are varied in 
quality.  Building goals are varied in quality. 
 

 The use of student goals is in a transitional phase.  The district is transitioning to 
the use of common assessment data as opposed to MAP in setting student goals.   
The district is exploring options on how to reintroduce student goal setting within 
the current assessment system on a more universal level. 

 

 There is not a systematic progress monitoring and reporting system at all levels:  
Plan, Do, Study, and Act.  The process must include using data and other 
information to make adjustments to accomplish goals.  

 

 There is not a systematic process for school improvement. 
 

 While targets are set for some goals, stakeholders cannot describe district 
performance.  Some goals are activity oriented rather than results oriented.  They 
lack clear measures.  A goal without a target is not a SMART goal.  Some programs 
lack key indicators to show if there is a return on investment.  There has been little 
training in goal setting and action planning. 
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 The district identified that there is more implementation needed related to a 
functional PLC model focused on student data.  

 

 Some buildings have climate surveys and administer additional climate surveys 
beyond 5Essentials.  High levels of trust and respect vary building to building 
according to the 5Essentials survey.  Satisfaction results appear to be reported but 
are not always known by those who took the surveys.  Results do not always turn 
into actions. 

 

 The self-study shows the district is currently and necessarily spending time on 
curriculum and assessment resources and until they are ready and being used 
appropriately, it cannot move to the data area.  The Focus on Results Big Idea of the 
self-assessment was where the district identified it has the lowest implementation. 

 

 Data profiles need to follow students from grade to grade, school to school. 
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NEXT STEPS 
While this report is not intended to be prescriptive, this section provides some suggestions for addressing key 
opportunities for improvement.  It provides suggestions that could serve as next steps.  The strengths and areas of 
opportunity are based on set criteria framed by continuous improvement research.  The priorities are not listed in any 
order.   Each is equally important.  Next Steps are framed by the experiences and opinions of the assessment team. 
 

Priority:  Focus on Learning 
 

Continue the journey of common unit plan instruction for all subjects. 
 Continue your efforts to clarify and communicate to students and their families essential learning outcomes for all 

units in all subject areas. 
 Continue to design and implement dependable, accurate, reliable, common assessments aligned to curriculum 

outcomes to provide the data and information necessary to drive instruction. 
 Ensure a descriptive feedback system to report academic and behavior progress to students and parents to engage 

them in the learning process. 
 Provide clear expectations for students, teachers and PLC teams/departments so they are able to answer the Four 

PLC Questions: 
o What are all students to know and to able to do in each unit of instruction? 
o How will we know they are learning? 
o What will we do when they are struggling? 
o What will we do when they demonstrate mastery and need more challenge? 

 Provide meaningful professional development for teachers to:  1) understand what a standards-based classroom looks 
like, feels like and sounds like and 2) how to use assessment data to provide differentiated instruction, interventions and 
enrichments. 

 Reexamine the Response to Intervention System to be certain there is an investment in using quality support personnel to 
interact with classroom teachers and students to improve student growth and achievement. 

 Reduce achievement gaps among English Learners, Special Education and Low Income subgroup student populations. 
 Ensure the student and staff day provides sufficient time to improve student growth and achievement. 
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Priority:  Collaborative Culture 
 

Ensure grade level/department Professional Learning Communities have 
the resources they need to make collaboration time effective and 
efficient. 

 Ensure sufficient time for PLC’s to do their work in a meaningful way. 
 Establish formal measures and a process to measure the effectiveness and efficiencies of teams at all levels.  PLC 

team members need to know their investment of time is being well spent. 
 Ensure teams monitor or report team effectiveness in a systematic way.  
 Provide formal training aligned to the research and best practices of a PLC. 
 Provide training and support to ensure building leaders know how to support teams.  Connect central office 

leaders with building leaders to determine how the central office can support this work 
 Following clear expectations, trust team members to do what they need to do aligned to clear expectations.  Provide 

feedback to help they grow and become more effective. 

 Make sure PLC’s see how their work connects with school and district improvement. 
 

Priority:  Results Orientation 
 

Execute a systematic goal-setting process at all levels to ensure a 
results-orientation:  student, teacher, other staff, leader, teams, schools 
and the district. 

 Use the district’s investment in the SMART goal process to design and implement a consistent process for setting 
goals using data and information. 

 Make sure the goals are specific, measurable, actionable, results-oriented and timely. 
 Provide clear understanding and expectations for goal setting (at the student level, articulate the scope and 

sequence of those expectations PK-12). 
 Align setting of the goal to an action planning process that clearly defines what each individual setting the goal will 

do differently to achieve the goal.  Identify the learning and support necessary to implement the new action with 
confidence. 

 Set targets for each goal to provide a benchmark to know if you are progressing appropriately to achieve the goal. 
 Ensure a progress monitoring and reporting system to formatively monitor when the new action is making a 

difference.  Make adjustments to the action when necessary. 
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